Humans often attempt to influence one another's behavior using rewards and punishments. How does this work? Psychologists have often assumed that ''evaluative feedback" influences behavior via standard learning mechanisms that learn from environmental contingencies. On this view, teaching with evaluative feedback involves leveraging learning systems designed to maximize an organism's positive outcomes. Yet, despite its parsimony, programs of research predicated on this assumption, such as ones in developmental psychology, animal behavior, and human-robot interaction, have had limited success. We offer an explanation by analyzing the logic of evaluative feedback and show that specialized learning mechanisms are uniquely favored in the case of evaluative feedback from a social partner. Specifically, evaluative feedback works best when it is treated as communicating information about the value of an action rather than as a form of reward to be maximized. This account suggests that human learning from evaluative feedback depends on inferences about communicative intent, goals and other mental statesmuch like learning from other sources, such as demonstration, observation and instruction. Because these abilities are especially developed in humans, the present account also explains why evaluative feedback is far more widespread in humans than non-human animals.
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Introduction
Parents scold; teachers grade; lovers pout; bosses bonus; colleagues grouse; nations sanction; citizens protest; eyes smile and mouths frown. In short, people rarely forgo an opportunity for evaluative feedback: reward or punishment of another person in a manner designed to change their future behavior. Although teaching by evaluative feedback is sometimes costly, the potential benefit is obvious: We can exploit the capacity of social partners to learn from reward and punishment to shape their future behavior to profit ourselves, our kin and our allies. In many instances, such as parenting, long-run benefits accrue not only to the teacher (e.g., a parent) but also to the learner (the child) as they learn more adaptive patterns of behavior. The ubiquity of evaluative feedback is unremarkable because it is so effective. Dozens of laboratory (Balliet, Mulder, & Van Lange, 2011; Fehr & Gächter, 2002) and field (Owen, Slep, & Heyman, 2012) studies show that humans can effectively shape the behavior of other humans through the use of selective reward and punishment. Our goal is to understand how.
More precisely, we ask whether there is anything special about learning from social rewards and punishments, as compared to ordinary environmental rewards and punishments. Evaluative feedback from social others take on many forms. For instance, a social other may redirect naturally occurring stimuli in order to inflict pleasure or pain on a learner; giving or withholding food, comfort, poison, and painful experiences all fall under this category. Evaluative feedback may also depend on uniquely human and intrinsically social signals such as verbal praise or reprimands, or a smile or scowl. Although these forms of evaluative feedback differ in many ways, they all involve (1) a social agent causing (2) a rewarding or aversive experience in (3) another social agent, and (4) in a manner ultimately designed to cause learning and behavioral change. What are the cognitive mechanisms that support this form of social teaching and learning in humans? Are they specially adapted to the social domain? Should they be?
At first blush, the answer seems obvious. 
